Setting a context

M. Martha Lengeling



WHAT COMES TO

YOUR MIND WHEN
YOU THINK OF
MEXICO?









What is she doing?




She is having a cup of tea.

Yet, when do we readlly use the present progressivee



The phone rings and the person

on the other side says:

What is
Gladis
doing?
Where
is she?



PRESENT PROGRESSIVE

She is having a cup of tea in the kitchen.

Or you might use the present progressive in a TV
commerial: | am putting in two cups of chiles and |
am mixing it with some cheese to make tacos.




Characteristics for setting a context:

Shows what the language means and how it is
used. Many contexts use examples of the
language (dialogues or a written text).

Interesting for the students. Do they want to hear
or see the information?

Provide the background for a lot of language use
(model sentences and even for the sts’ own use of
the language). (Harmer, 1991, 57-58)



Context means the situation or body of information
which causese language to be used. Harmer
focuses (1991) on three: the students’ world, the
outside world, and formulated information.



STUDENTS WORLD

Students’ world: physical surroundings (the
classroom, school, or insitution) and students’
lives (likes, dislikes, families, friends, experiences,
opinions, etc.).



The students’ world
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OUTSIDE WORLD

Outside world: stories, situations where language
Is used, functions of language, examples of
language (language in operation, yet sometimes
a context is not used).

Language can be stimulated (made up) or real.






Tall stories

Now tell us what you did in ywour
sixth life, Uncle Ginger.

hitp://www.bingocardcreator.com/pdf/movies-
based-on-true-stories-2.pdft



True life stories of the
teacher

A funny thing happened to me on my way to
school today.....

You would not believe what happened to me
this weekend.....

Did | tell you how | met my husband?

Any others?



FORMULATED
INFORMATION

All the information which is presented in the
forms of fimetables, notes, charts, etc.
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Formulated
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Figure 9 Contexts for introducing new language



“The context we choose will depend on the type of
language being introduced. If we are creating our own
contexts, we will have 1o decide what is right for our
students. Will they find that an invented story is not
motivating enoughe Would they rather have some real
information in chart form to play around withe Perhaps
our students are in the right mood for a light-hearted
simulated situation, however. It is difficult to generalise,
and teachers should be sensitive 1o the varying degrees
of moftivation that different contexts provide.” (Harmer,
1991, p. 58)



Other tools to help set a context

Drawings

Photographs

Close your eyes and imagine

Cut outs

Asking questions

Use the grammar structure in the context (model if)



A little mental exerices:

What comes to you mind when
| say the following words?

animals
pyramids
mummies






Martha’s cat: Ricki McFluff and her
mother’s significant other (Louie)
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Mummies
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Mummies in Guanajuato
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Making language more
memorable

moving the
language from
here




Can you come up with
other uses of how to get
across a context when
teaching?



Brainstoring of contexts

Used to

Second conditional
Third conditional
Reported speech

Embedded speech (Could you tell me....2; | do not
Know.....

Giving directions
Comparative and superlative



 Harmer, J. (1991). The Practice of English Language
Teaching. Harlow: Longman.



To learn a language item, learners
need to:

It follows that, in class, you probably
need to:

¢ be exposed to a lot of language

¢ include lots of reading and listening

while reading / listening.

activities. These should include realistic
texts a little above the apparent current
language level of learners so that
learners are exposed to a lot of
comprehensible new language (see
Chapter 10).

* notice specific items when they

are being used, in texts (eg in
stories, in conversations).

provide texts, exercises and techniques
that help learners notice specific items.
Texts specifically written for learners (eg
containing multiple examples of a target
item) may be particularly useful (see
Section 3 of this chapter).

understand the form, meaning
and use of an item.

Form refers to how the pieces fit
together, the endings, etc.

Use refers to the typical
situations, conversations,
contexts in which it might be
used.

be informed about form, meaning and
use of language (see Chapter 5,
Sections 2 and 4).

focus learners’ attention on meaning
and use by means of exercises,
explanations, drills, games, questions,
etc (see Section 3 of this chapter).

try things out in a safe
environment with limited other
linguistic demands.

have opportunities to practise
new language, to ‘get their
mouths around’ new items.

give many opportunities to practise,
speak and write, with encouragement
and feedback (see Section 4 of this
chapter).

use the new language when
speaking and writing to
communicate in different
contexts.

offer speaking and writing tasks that
allow learners to make use of all the
language they know (see Chapter 9).

remember items.

pay attention to how learners record
items;

return to items again and again with
revision tasks.




